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Integrated Intelligence Practice 
to Motivate Low Achievement Students 

in the History Subject

ABSTRACT: The teachers were expected to apply a new approach with various teaching activities 
to motivate students to learn. The sample consisted of 68 low achievers’ students, who were then 
divided into two groups: 34 students were treated in the treatment group, while another 34 students 
were put in the control group. This is a quasi-experiment of non equivalent control group design. The 
questionnaire was distributed to students of both groups, to test the effectiveness of the integration 
approach. Analysis of the mean and standard deviation was conducted for both groups, while the 
null hypothesis was tested by the t-test. Based on the pre-test, there was no signifi cant difference 
between the two groups. The post-test recorded signifi cant motivational differences between the 
two groups studied. It was determined that the integrated History lesson with multiple intelligences 
had increased the level of motivation among students in the treatment group. This shows, that 
diversity of methods and activities undertaken, were able to change students’ perception about 
the History subject and had increased their interests to learn History. Hence, integrated multiple 
intelligence activities are able to increase students’ motivation to learn the History.
KEY WORD: Integrated multiple intelligence, students’ motivation, readiness to learn, history 
subject, new approach, and teachers’ teaching practices.

IKHTISAR: “Amalan Kecerdasan Bersepadu untuk Memberi Motivasi kepada Pelajar-pelajar 
Berpencapaian Rendah dalam Subjek Sejarah”. Guru-guru diharapkan dapat melaksanakan 
pendekatan baru melalui aktiviti yang pelbagai bagi memberi dorongan kepada pelajar untuk 
belajar. Sampel yang terlibat terdiri daripada 68 orang pelajar berpencapaian rendah, yang 
dibahagikan kepada dua kumpulan, iaitu: 34 orang pelajar kumpulan rawatan serta 34 orang 
lagi pelajar kumpulan kawalan. Kajian ini berbentuk kuasi eksperimen kumpulan tidak setara. 
Bagi menguji keberkesanan integrasi teori kecerdasan pelbagai, soal selidik digunakan ke atas 
pelajar dari kedua-dua kumpulan. Analisis min dan sisihan piawai digunakan ke atas kedua-
dua kumpulan, manakala bagi menguji hipotesis nul, ujian t digunakan. Berdasarkan ujian pada 
peringkat pra, tidak terdapat perbezaan yang signifi kan antara kedua-dua kumpulan. Dalam 
ujian pada peringkat pos pula terdapat perbezaan motivasi belajar antara kedua-dua kumpulan. 
Didapati bahawa pengajaran bersepadu dengan kecerdasan pelbagai telah meningkatkan 
faktor dorongan dalam kalangan pelajar kumpulan rawatan. Hal ini menunjukkan kepelbagaian 
kaedah dan aktiviti yang dilaksanakan telah dapat mengubah persepsi pelajar tentang mata 
pelajaran Sejarah serta meningkatkan kesediaan mereka untuk belajar Sejarah. Oleh itu, aktiviti 
kecerdasan pelbagai bersepadu dapat meningkatkan dorongan pelajar untuk belajar Sejarah.
KATA KUNCI: Kecerdasan pelbagai bersepadu, dorongan pelajar, sedia untuk belajar, mata 
pelajaran sejarah, pendekatan baru, dan amalan pengajaran guru. 
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INTRODUCTION
The History subject for the secondary 

school was upgraded as a core subject 
at par with other subjects, namely: 

Malay Language, English, Mathematics, 
Science, and Islamic/Moral Studies. 
This is due to the fact that History 
subject has been recognized as a vital 
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subject to develop great personality and 
identity among Malaysian students. 
The cultural elements in the History 
curriculum should be able to raise 
students’ curiosity and the contents 
could be intelligently delivered by the 
subject teacher as interesting topics 
to be debated by students. A creative 
teaching and learning process would 
encourage students’ interest and 
motivate them to learn the subject.

The common approach of teaching 
History lesson has been critised as 
too conventional and teacher-centred. 
The teaching and learning sessions 
were mostly dominated as one man 
show by teacher, students were not 
given fair opportunities to develop their 
talents and abilities. According to Abd 
Rahim Abd Rashid (1989), the common 
teaching approaches emphasize the rote 
methods; hence, fail to exploit one’s 
thinking skills, making the subject to 
be too dry, static, and boring. The rote 
learning method disables students 
to participate actively and there is 
no ample opportunity for students to 
interpret, analyze, and evaluate the 
learning materials. As a result, historical 
information is accepted as a rigid and 
unquestionable doctrine.

This calls for desperate measures 
and great efforts in developing historical 
thinking, as it is crucial in improving 
learning performance and encouraging 
explorative learning. Despite extensive 
efforts have been made to improve the 
quality of teaching in schools, yet there 
are issuess need to be resolved through 
a variety of approaches. According 
to Omardin Haji Ashaari & Yunus 
Muhammad (1996), rote learning killed 
students’ interests to learn History. 
As  students were forced to memorise 
names of prominent fi gures, dates, 
and events without understanding 
the purpose and reasons of doing 
so. Historical events are not to be 
memorized, but to be understood. One-
way teaching method is outdated and 
does not provide chances for students to 

interact and  expand their thinking.
Low performance students, in terms 

of cognitive behaviours, are poor in 
the context of reading, reasoning, and 
learning strategies (Meichenbaum 
& Biemiller, 1998). These problems 
distrupt their learning process 
and disable them to achieve good 
performance in the teaching and 
learning environment. Hence, this group 
of students need helps, particularly 
in developing their cognitive skills. J. 
Bruer (1993) suggested that the best 
effort is by treating their academic 
aspect through a variety, yet appropriate 
teaching methods.

This study is to investigate the impact 
of applying Multiple Intelligences theory 
in the History lesson, particularly 
in enhancing teaching and learning 
quality. It is also to see its effectiveness 
in changing the outdated and negative 
stigma commonly associated with 
History lesson. The application of new 
approach should make the lesson to 
be more dynamic, interesting, and 
should be able to activate students’ 
learning process. The theory of Multiple 
Intelligences was developed by Howard 
Gardner (1983), who proposed eight 
types of intelligences, as shown in the 
fi gure 1.

Howard Gardner has identifi ed eight 
different types of potential intelligences 
possessed by each individual. These 
potentials need to be revealed in 
order to produce excellent students 
and those with great performances. 
A static teaching, for instance, would 
dampen students’ latent talents 
and competencies, especially their 
intrapersonal. In fact, it distorts the 
process of generating ideas, experience, 
and students’ interpersonal skills 
(Gardner, 1983). Teachers should know 
that interactions, activities, and active 
participation would provide amazing 
learning experience and would bring out 
all of the potentials owned by students.

This theory is vital in enhancing one’s 
dignity and creativity, it has the ability 
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to motivate students 
through a fun teaching 
and learning experience. 
This is due to the fact 
that each individual 
has the capacity 
to learn something 
effectively, if his 
dominant intelligence 
is manipulated 
properly. Hence, this 
study  is to determine 
the effectiveness of 
this theory, when 
it is applied in the 
teaching and learning 
History subject, as 
well as to see how it 
helps in improving students’ historical 
knowledge, experience, acquisition, and 
motivation.

PURPOSE, OBJECTIVES, 
AND LITERATURE REVIEW

This study aimed to explore the 
impacts of applying the theory of 
Multiple Intelligences to motivate 
form two low achievement students in 
the aspect of academic achievement. 
The students were considered as low 
achievers and at the shaky position 
either to fail or to pass in the History 
subject. The objectives of the study 
are to measure signifi cant differences 
of learning motivation between both 
control and treatment groups, as well as 
to see the changes in learning behavior 
pre and post treatment sessions.

According to J.A. Phillips (1993), 
low achievement students are too 
dependent on others for helps in all of 
their learning affairs. Their views on 
learning situations are also shallow and 
negative, full with stress and tension. 
They consider themselves as incapable 
to meet the teachers’ needs with their 
learning environment, resulting to low 
self-esteem and low self-confi dence. 
Those feelings are their worst enemies, 
especially when they experience 
interpersonal disturbances.

This view is supported by D. Griffi n 
(1978), who stated that students who 
frequently fails in their academic records 
would have low motivation, restless, 
uncertain, and having unpredictable 
behaviours. They are unable to focus in 
class and having diffi culty to generate 
ideas in producing systematic and 
precise answers. Learning motivation 
among students can be measured by 
their explicit behaviours. There is a 
signifi cant gap between motivated and 
unmotivated students. Unmotivated 
students normally have the tendency 
to  skip classes, play truant, unable to 
complete tasks and assignments given 
by the teachers, unable to focus in class 
and during the learning contacts, which 
consequently cause them to have bad 
results.

Sadly, they have negative perception 
towards the learning process, they are 
not serious, clueless, and indifferent 
towards their bad performance. They 
commonly have the tendency to cheat 
in completeng their school works, and 
during the examinations (Shahkat Ali, 
1998).

Wan Rafeei Abdul Rahman (1977) 
and A.E. Gottfried (1985) had conducted 
a research on students of low academic 
achievement, focussing on their learning 

Multiple 
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Figure 1:
The Theory of Multiple Intelligence
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motivation. Findings showed that those 
students defi nitely have low level of 
learning motivation as if there is no 
external power to encourage them to 
change and improve their achievement 
(Abdul Rahman, 1977; and Gottfried, 
1985). A similar study was conducted by 
Titi Solfi tri (2007), regarding the impacts 
of Jigsaw III cooperative learning 
towards motivation and achievement 
in Mathematics. Results of the study 
revealed thah there was a signifi cant 
difference of mean score for the aspects 
of motivation and achievement (Solfi tri, 
2007).

According to C.J. Davies (1975), the 
most signifi cant characteristic showed 
by these low achievers is they have a 
very slow and limited ability to memorise 
things. They often forget the things 
they have learnt, because all of the 
information is stored in their short-term 
memory and then dispatched from their 
memory box. This is due to their own 
negligent and irresponsible attitudes. 
G. High (1977), then, suggested that 
these students need rote learning using 
effective techniques or activities, such as 
mind mapping, key words, mnemonics, 
games, cross-word puzzles, timeline, 
role play, and visual aids. 
 
METHOD

This was a quasi experiment. The 
experiment group was treated with 
a new teaching method by applying 
multiple intelligence theory, whereas the 
control group was taught in the same 
conventional method. The research 
framework is shown in table 1. 

This study investigated the impact of 

adopting new teaching approach which 
was by applying multiple intelligence 
teaching to motivate low achievement 
students in the treatment group. It was 
to witness positive changes of interest to 
learn. According to S. Sugiyono (2007), 
the quasi-experiment uses a control 
group as the benchmark of changes 
against behavioral changes experienced 
by students in the treatment group. Pre-
test and post-test were designed and 
used to evaluate pre and post-tests, as 
well as its level of effectiveness. 

This method of study enabled the 
researchers to evaluate the extent of 
its effectiveness with the outcomes of 
students’ own learning. According to 
R.K. Yin (1993 and 1994), research 
design would refl ect the research 
purpose and objectives, determine the 
data, and its analysis methods. 

About the Population and Sample 
of the Research. The population 
involved form two students, who were 
considered as low achievers in the 
History subject from two secondary 
schools in Cheras, Selangor, Malaysia. 
Sample is part of the population 
carefully chosen to represent the whole 
population (Dickinson & Lee, 1978; 
and Creswell, 2005). The sample of this 
study was randomly selected based on 
the research zones in order to selects 
representatives from the selected 
districts and schools. This sampling 
method will fairly represent each 
characteristic of the population (Borg & 
Gall, 1989; and Stake, 2000).

About 68 students were purposely 
selected from the whole two available 
classes. The classes were chosen 

Table 1: 
Research Framework

Group Pre-Test Methods Post-Test
Treatment 01 X1 03
Control 02 X2 04

X1: Application of MIT (Multiple Intelligences Theory) in the teaching and learning process.
X2: Conventional lesson.
01 and 02: Pre-test. 
03 and 04: Prost-test.
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based on achievement grades, age, IQ 
(Intelligence Quotient), and the same 
History subject learnt by the students at 
the time of the study. About 34 students 
were grouped in the treatment group 
and the History subject was taught 
by applying multiple intelligences. 
Whereas, another 34 students were put 
in the control group and they learnt the 
subject conventionally.

About the Instruments. Pre and 
post-tests were used as the main 
instruments to measure students’ 
knowledge and their achievement. A 
questionnaire to determine motivation 
was also used to examine the changes 
of students’ motivation. Items of the 
questionnaire were built based on the 
pre-determined constructs. The items 
were adopted from the MSLQ (Motivates 
Strategies for Learning Questionnaire) 
designed by P.R. Pintrich & E.V. De 
Grrot (1990), research fi ndings by 
Salwani Daud (2003); Abdul Hakim 
@ Abdul Khakin Samuri (2004); and 
Roslan Md Ibrahim (2007). Results of 
the pilot study which were based on the 
Alpha Cronbach showed in overall the 
instrument was reliable at the reliability 
level of 0.8653.

FINDINGS AND DISCUSSION
Careful study, on the motivation level 

of students in the treatment group, 
showed a signifi cant increase, when 
compared with students in the control 
group. Results of the inference analysis 
showed that students, in the treatment 
group experienced, change and there 
were signifi cant differences of their 
motivation towards the History teaching 
pre and post-treatment. 

However, the level of motivation 
among students in the control group 
remained unchanged  before and after 
the lesson, as the interpretation of the 
mean scores did not show any different. 
Due to that, it can be concluded that 
integrated History teaching and learning 
lessons, particularly by using multiple 
intelligences method, have infl uenced 

and increased students’ motivation in 
learning the subject. 

The new integrated approach involved 
activities, which required students to use 
their multiple intelligences; hence, this 
provoked their interests to learn more 
and to like the subject. This statement is 
supported by the Centre of Curriculum 
Development MoE (Ministry of Education) 
Malaysia stated that the application was 
able to enhance students’ self-esteem, 
creativity, and motivation through fun 
learning (CCD, 2001).

Findings showed that students in the 
treatment group experienced positive 
changes in the motivational aspect. This 
is in line with the fi ndings of a research 
conducted by A.E. Gottfried (1985) 
who stated that internal motivation 
on academic affairs have positive 
correlation with students achievement. 
Positive attitudes and high motivation 
towards learning are two elements, 
which able to infl uence students’ 
interest to learn (Zaiton Hanafi , 2006).

Students in the treatment group 
indeed experienced positive changes in 
their motivation to learn History; this is 
a solid proof that application of various 
teaching methods in the History lesson 
would help students to generate their 
latent potentials. Students started to 
realise their own natural talents and 
potentials. All this while most of them 
were clueless and neglect their own 
strenght, which was then revealed by 
the method used and encouraged them 
to change.

Integrated teaching and learning 
activities, such as drawing, dramatizing, 
role modelling, and mind mapping, 
arouse students’ interests to learn 
History subject, as those activities 
are student-centred. Those activities 
demand students’ participation in the 
class; and according to J.S. Eccles, C. 
Midgley & T.F. Adler (1984), students’ 
level of motivation would be increased 
if they were given an autonomy to 
control their own learning pace. For 
example, verbal linguistic intelligence 
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can be stimulated by using graphic 
management activities, when students 
are encouraged to read for more 
information in order to complete a 
graphic management. This hiddenly 
improves students reading skills. As a 
result, their interests are aroused and 
they are more motivated to learn more.

Apart from that, body kinesthetic 
intelligence can be stimulated through 
activities, such as role modelling and 
drama to revisit historical events, which 
require students to move their body. 
Students would surely be excited to 
take part in such activities and they 
would want to know more of the subject. 
Whereas, interpersonal intelligence 
provides great opportunity for students 
to discuss with friends and share 
each other’s knowledge through group 
discussions. Thus, it is proven by the 
students in the treatment group that 
a change of the instructional methods 
and application of integrated multiple 
intelligences have positive impacts on 
students. The learning process was fun 
and benefi cial for the students.

Analysis of the t-test conducted 
on both groups showed there were 
signifi cant differences between both 
groups in terms of the level of their 
motivation, see the table 2. Students 
in the treatment group showed higher 
level of motivation compared to students 
who were in the control group, who 
did not show any difference in their 
level of motivation. The change of 
motivation is referred to students’ 
behaviours, which in this case of study, 
they were more positive and their 
interest to learn History has increased. 
This was impacted by the amount of 
teacher’s classroom domination and 

the opportunities given to the students 
to show their talents, abilities, and 
creativities during the History lesson.

Academic intervention through this 
application has proven having positive 
impacts on students’ internal motivation 
for a better change. Academic treatment 
can be considered as an approach to 
improve students’ cognitive skill and 
arouse their interest to learn (Bruer, 1993).

Multiple intelligence method taps 
students potential in various aspects, 
showing that students’ internal 
motivation to learn can be enhanced via 
many ways using multiple approaches. 
The positive motivational changes 
among students towards teaching and 
learning History subject have proven 
that  tapping students’ potentials 
through multiple intelligences has 
helped students to be more active.

According to D. Stipek (1988), there 
are many ways to enhance students’ 
internal motivation, such as by giving 
tasks appropriate to students’ ability. 
It is a bonus if the tasks are instructed 
creatively, conducted in a small group 
interaction, and students are given 
ample opportunities to control their 
own learning pace. Findings of this 
study have shown that students in the 
treatment group showed an increase of 
their motivation to learn after they  were 
treated by the new teaching method. 

Findings of this study are supporting 
the results of a research conducted by 
Saifuddin Azwar (1997), which found 
that motivation is vital in improving 
students’ academic performance. 
Therefore, they need continous 
encouragement to sustain their level 
of motivation for it to contribute to 
academic achievement. A study done 

Table 2:
Comparison of Mean Scores and Standard Deviation of Motivation in Pre and Post Tests

Group Number Pre-Test Post-Test
Mean SD Mean SD

Treatment 34 3.34 0.62 4.51 0.29
Control 34 3.18 0.68 3.18 0.69
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by N.J. Entwistle & J.D. Wilson (1970), 
which also found that a good and 
systematic learning method together 
with high motivation are some of the 
elements closely related to academic 
achievement. Shahabuddin Hashim, 
Rohizani Yaakub & Mohd Zohir Ahmad 
(2007) concluded the same opinion that 
motivational phase is the fi rst phase of 
one learning process.

Learning process will be meaningless 
and ineffective without the motivation 
to learn. Motivation is a dynamic force 
to encourage someone to keep on 
working and learning. Hence, motivation 
should be used to encourage students 
to struggle and strive harder (Hashim, 
Yaakub & Ahmad, 2007). In conclusion, 
teaching History with the application of 
multiple intelligences for low achievers 
would have positive impacts on their 
level of motivation.

About the Contributions. This study 
showed that low achievement students 
could improve their learning and 
academic performance, provided that 
they are taught by using various creative 
strategies, together with innovatice and 
comprehensive teaching approaches. 
The best way is by integrating teaching 
and learning strategies with multi-
methods, the activities are best 
embedded in the lesson by involving 
multiple intelligences.

This study contributes meaningfully 
to the implementation of instructional 
process at schools, by providing new 
ideas on how to implement an integrated 
teaching process with the elements 
of multiple intelligence. Every teacher 
should realise that each student has 
their own potential to be tapped in order 
to improve their performance. Sadly, 
students themselves do not realise 
their own potential; thus, it is teachers’ 
responsibility to tap the potential through 
a series of actions and class activities.

Introduction of new approaches 
in the learning and teaching context 
should be implemented for the 
benefi ts of students. For instance, 

stimulating activities should be 
suitable with students’ needs, and their 
level of understanding, particularly 
those low achievers who need more 
encouragement. Due to that, applying 
the elements of multiple intelligence 
in the normal lesson would make the 
lesson to be more alive and vibrant, 
together with student-centred activities 
to activate the learning session.

This study also revealed that a 
learning process would be meaningless 
and deem ineffective if the History 
subject is taught in a conventional 
manner. It calls for change and 
improvement. Teachers should possess 
abundance of knowledge and motivation 
to develop their simple teaching and 
learning sessions to be more fun and 
interesting learning experience for the 
students.

Students’ potentials can be enhanced 
in every teaching and learning session. 
Spontaneous question and answer 
session is a good practice to develop 
verbal-linguistic skills. Drilling on the 
other hand, promotes personal change 
towards dramatic achievement.

The process of learning involves social 
interaction; therefore, interpersonal 
skills can be developed through well-
structured and interesting activities. 
Teachers can level up the patterns and 
types of relationship among students, 
and teachers can encourage students to 
actively interact with them by providing 
incentive and rewards. Low achievement 
students can not be forced or pressured, 
but they need encouragement to learn 
which can be achieved through fun, 
enjoyable, relax, and interesting learning 
session. A bit of musical elements, 
such as slide shows and audio visual 
in learning, will also help to improve 
learning capacity.

This study also contributes ideas for 
teachers, that natural elements from 
the surrounding, can also be used as 
one of active learning aspects. Teachers 
should not restrict themselves with a 
simple understanding that teaching 
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and learning can only be done in the 
classrooms. External sorrounding of 
the classroom is also a good location 
for learning, it even brings new 
infl uence, the fresh open surrounding 
would excite the students with new 
learning experience. Among external 
environments, which are great outdoor 
locations for learning to take place, 
are the school garden, the hall, the 
laboratories, resource centre, media 
room, and at the fi eld.

Intrapersonal factors are the 
backbone of learning. It is undeniable 
that inner factors are vital in improving 
students performance, the factors 
are indeed the major impulses. 
Therefore, teachers should know 
how to manipulate students’ internal 
factors in order to increase the effects 
of  instructional process, particularly to 
change students’ behaviours in terms of 
cognitive, affective, and pyschomotor.

IMPLICATIONS AND 
RECOMMENDATIONS

This study has revealed that it is 
important for teachers to think out 
of the box in order to help students 
to “free” themselves from any close-
mindedness. This is because learning 
can only take place when students 
can independently learn things by 
themselves, free to explore, and when 
they are trained to tap their own 
potentials. Such opportunities should 
be provided by teachers to increase 
students’ interest and to motivate them 
to learn the History subject.

This study also contributes new 
information regarding learning 
motivation among low achievement 
students. They actually have their own 
potential, but often neglected either 
by themselves or most probably by 
the teachers. Hence, teachers should 
provide interesting and meaningful 
learning experience. Learning History 
can be fun if students’ previous 
knowledge is successfully tapped and 
generated by the teacher in explaining 

historical events, especially if the 
students are given ample chances to 
explore the events themselves, of course 
under the teacher’s supervision as a 
facilitator.

Results of this study explain how 
students, who were categorised as low 
achievers, should receive information 
and use the historical information 
for their own benefi ts. In fact, their 
potentials should be generated form 
every aspects: space, language, verbal, 
interpersonal, and intrapersonal skills. 
This will ease the learning process 
and students can defi nitely absorb 
information better and able to clearly 
imagine those historical events that they 
have learnt in class.

It is proven by this study that every 
child has multiple intelligence, which is a 
vital asset in improving the effectiveness 
of History lessons. Teachers should 
effi ciently use storyline and develop 
teaching materials by relating past 
events with current situations to arouse 
students’ curiosity to know more details 
of a certain event (Aziz & Nik Ismail, 
2007). As a result, they would have 
empathatic learning and would interact 
effectively with the learning aids.

According to the Centre of 
Curriculum Development MoE (Ministry 
of Education) Malaysia, successful 
application of the Multiple Intelligence 
theory  in class would ensure that the 
learning objectives can be attained. This 
is because students are actively involve 
in the learning process, for example 
through group activities to identify 
information, translate teaching aids, 
and evaluate information. Contents of 
a lesson can be evaluated by rationale, 
imaginative, and innovative thinking 
(CCD, 2001). Hence, it is unsurprising 
that low achievement students are able 
to improve their achievement and their 
learning performance, of course with 
teachers’ efforts who integrated their 
lessons with the theory of multiple 
intelligences.

Teachers need to plan their lesson 
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well, to embed multiple intelligences 
with several topics of the lesson. 
Teachers also need to have extra 
sources of knowledge regarding the 
current teaching and learning strategies, 
particularly to encourage students to 
think and develop their thinking skills. 
A good lesson should be one which is 
more students-centred, fl exible, and fun. 

For instance, when teaching the 
Subsistence Farming topic, teacher can 
tap students’ previous knowledge about 
the types of rural farming through 
brainstorming activity, and questioning 
session on the impacts of economic 
activities introduced by the colonialists 
on the progress of the country. Teacher 
can test students’ general knowledge 
relevant to the history of economic 
development by showing them the 
logos of notable estates conglomerates, 
such as Guthrie and Sime Darby in 
relation with the government agency, 
particularly the FELDA (Federal Land 
and Development Authority)

It is undeniable that musical 
elements are very much relevant to the 
teenagers at large. Thus, it is great if 
teachers use those elements to help 
their students to understand History 
through the national anthem, Negaraku 
(My Country); national fl ag, Jalur 
Gemilang (Brilliant Strips), or the song 
about the homeland, Malaysia Tanah 
Airku (Malaysia is my Homeland). The 
melody and lyrics of songs can develop 
several feelings and emotion. 

In addition, they can generate many 
ideas to be associated with nation-
building. This creates a free, fun yet 
meaningful new learning experience. 
Successful application of these 
History lesson plans will be able to 
tap students’ latent potentials, and 
students will genuinely understand 
historical information. In fact, this type 
of understanding would help students to 
digest and understand the information 
with open heart and open mind.

Student-centred approach 
unintentionally encourages students 

to develop their thinking skills through 
activities, such as group discussions, 
analysing historical documents, 
observing teaching aids, and illustrating 
thinking map, or completing written 
exercises. Such activities are very 
benefi cial to develop almost all multiple 
intelligences or amazing abilites 
possessed by the students, for example 
kinesthetic skills, verbal-linguistic, logic/
mathematics, spatial, interpersonal, 
intrapersonal, and naturalist.

This new integrated approach 
encourages students to learn harder, 
it reduces distraction and enhances 
students’ commitment to focus on their 
lesson and learning materials. At the 
same time, it reduces teachers’ energy 
as they no longer need to talk alone 
doing a one-man show, yet ineffective. 

Information from this study would 
help teachers to understand that 
the main goal of learning is not how 
the lessons are structured, but the 
contents are more benefi cial and able to 
modify students’ behaviours, produce 
measureable learning products, and 
increase students’ interest to learn 
History. The most important is students 
should know and fully understand, 
not only the contents but also how to 
master the learning materials. Then, 
students should be able to transfer 
the knowledge, whether in a matter of  
structured answers, in paragraphs, or 
multiple-choice questions.

Due to that, teachers should act 
more as facilitators in guiding students 
individually, making them understand 
easily, and giving them the skills to 
learn History, without the need to shout. 
This can best be achieved through an 
integrated approach, particularly by 
using students’ multiple intelligence; at 
the same time, students are taught how 
to learn history. All of those can easily 
be achieved by integrating all of the 
intelligences discussed previously.

Teaching History, with integrated 
multiple intelligence, is an alternative 
to help low performance students 
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to improve their achievement. It is 
recognised and proven as a way to 
change students’ behaviours. Creative 
activities integrated with multiple 
intelligence bring new light and new 
dimension to learning situations. 
In achieving learning objectives, 
students are no longer bound with rigid 
instructions, but they are directed to 
independent learning, where they have to 
search and explore information on their 
own, using various appropriate methods. 

In addition, this new approach 
brings positive implications towards 
students and teachers. It is proven 
by this study that tapping students’ 
multiple intelligence would help low 
achievers to achieve better results and 
improve their performance. The learning 
session is very signifi cant, not only in 
the cognitive aspect but also affective 
and psychomotor as well. This is an 
eye opening for teachers and students 
regarding one’s latent and hidden 
capabilities, which play vital roles in 
one’s life, especially in teaching and 
learning. According to T. Armstrong 
(1994) and Abd Fatah Hassan (1998), 
student who behaves differently while 
he/she is in class is actually showing 
a good sign that he/she has multiple 
intelligences, which will help improve 
the potentials of the brain. 

In daily classroom teaching activities, 
teachers should apply thinking skills in 
all the six levels of Bloom’s Taxonomy, 
which involve six aspects, namely: 
knowledge, understanding, application, 
analysis, evaluation, and designing (in 
Anderson & Krathwohl eds., 2000). All 
of the six level of diffi culties need to 
be used optimally in order to increase 
students’ thinking skills in learning 
History. Hence, History class is not the 
place for students to simply receive 
whatever information given to them, the 
class should be the place for students 
to digest, revise, analyse, and fi nd 
answers of an important historical 
event. Low achievement students can 
also become excellent students, if they 

are given proper guidance and fair 
chances through suitable ways to tap 
their potentials resulting to a positive 
learning situation.

When all level of diffi culties are used, 
they stimulate students’ thinking skills 
even though they were once categorised 
as low achievers. The fact is if low 
achievers experience the same teaching 
and learning process suitable to their 
ability, they too can succeed (Bruer, 
1993). Integrated multiple intelligence, 
together with exposure and practices, 
ensure those students are not left 
behind.  

About the recommendation on 
how low achievers can increase 
the achievement of their History 
subject. Based on the research fi ndings, 
it is recommended that students’ 
multiple intelligences need to be tapped 
and digested for their own benefi ts, 
particularly in learning History subject. 
Multiple intelligence should be applied 
effectively among students through 
various effective activities and methods 
to increase students’ motivation to learn 
History.

Multiple intelligence should be 
integrated in various methods and 
activities, such as by using maps, 
pictures, and thinking map. Other 
activities involve audio visual, such 
as movies, patriotic songs, acting, 
and more. All of the eight types of 
intelligence can be integrated in all 
of those activities. For example, the 
teacher puts a blank map in front of 
the class and asks students to search 
and get more information from the text 
books, later the information is then 
transferred onto the map (Mahmood, 
1998). At the same time, music can be 
played or a student can be selected as a 
narrator to narrate the historical event 
at the place, where students have to 
indicate on the map. A well-integrated 
multiple intelligences, for example 
kinesthetic, spatial, verbal linguistic, 
and musical, would easily help students 
to explore each topic that they are 
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interested to learn (Pierce, 1998).
Apart from that, teachers can prepare 

matching activity. The example of the 
lesson is: a teacher provides the fl ags 
of each state of the country, students 
have to match the fl ags with the states, 
level up its diffi culty by asking students 
to name the rulers, the state leaders, 
and write meanings of the fl ag’s colours 
matching with the state’s anthem or 
offi cial song played by the teacher. This 
activity can be held as an individual 
or group activity. These activities have 
applied visual-spatial, interpersonal, 
verbal-linguistic, and musical 
intelligence. And, at the same time, the 
exercise has also applied the six levels of 
Bloom’s taxanomy, namely: knowledge, 
understanding, application, analysis, 
evaluation, and designing (in Anderson 
& Krathwohl eds., 2000). 

Musical intelligence can be applied 
during the induction set, such as the 
teacher plays the states’ song and then 
asks students to write or complete lyrics 
of the songs. The lesson would be more 
interesting and fun, when students are 
asked to listen to the song and sing 
the song together. Low achievement 
students prefer a relaxing atmosphere 
like this, as they gain tremendous 
benefi ts through these activities.

After the teacher explains the 
contents of the lesson, students can 
be asked to describe the topic in the 
manner of a song. This can improve 
students’ memory on the topic they 
have studied. As an example, when they 
study the Hijrah (move to other place 
related to Prophet Muhammad moved 
from Mekkah to Madinah in seventh 
century)’s topic, the teacher asks students 
to sing a nasyid entitled “Hijrah” and 
then explains the topic based on the lyric. 
So, fi nding the meaning and concepts of 
Hijrah would make the lesson to be more 
fun and exciting.

Kinesthetic, interpersonal, and 
intrapersonal intelligences can be 
applied, when students are given the 
chance to role modelling the notable 

historical fi gures. The activities are 
role playing the historical fi gures and 
narrating the story of the people. This 
can attract students’ interests and 
increased students’ knowledge on the 
notable historical fi gures. It also helps 
students to remember the lesson by 
associating it with the people. Teacher 
can also provide a set of incomplete 
dialog, where students have to fi ll in 
some blanks with the missing words 
based on the information in the text 
book. Students can also dramatized 
the dialog when it is completed. This is 
another way to help students remember 
the lesson, and teacher has indeed 
integrated multiple ways of teaching and 
learning History.

Logic-mathematic intelligence in 
teaching History can be done by asking 
students to arrange the sequence of 
historical events, to complete a time 
line based on years. Arranging and 
sequencing historical events based on 
the years would help students to better 
understand the events. It would be 
better if the teacher can ask students 
to sequence the events choronologically 
based on visual materials. Learning with 
pictures and visual aids is recognised 
as able to facilitate mental process in 
recieving and remembering history 
facts, in having better understanding 
of the events, and developing the levels 
of diffi culties of the Bloom’s taxanomy 
(in Anderson & Krathwohl eds., 2000). 
In completing time line with signifi cant 
information from the text book, students 
are actually using their mathematical 
intelligence, particularly when they 
have to record or document historical 
events in a graphic manner, which 
consequently would help them to 
remember the facts even better.

Word game is an example of activities 
to apply verbal linguistic intelligence. 
It can be conducted as an activity 
for the induction set or enrichment 
exercise. The examples of word games 
are cross word puzzle and word search/
word mace, which can only be solved 
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by searching information from the 
text book. On the other hand, another 
examples of fun activities with words 
are reading and writing storylines, 
composing poetries, and story telling 
assissted by sound and word  images. 
The subject, teacher can also prepare 
a speech or script on an event. These 
examples of activities not only help 
students to remember facts, but also 
help them to use their intelligence.

CONCLUSION
Results of this study showed that 

form two low achievement students 
in  the History subject are capable 
to improve their achievement of the 
subject. Hence, it is the responsibility 
of all parties to take major steps and 
intervention to focus on this matter. In 
addition, careful plans in implementing 
new approach should be made not only 
to  help students, but also to increase 
their cognitive. Teaching strategies 
should be appropriate by taking into 
consideration of students’ cognitive 
ability, especially of those low achievers.  

Therefore, Integrated Multiple 
Intelligence (IMI) is one of the approaches 
to be implemented for low achievement 
students. IMI provides ample 
opportunities for students to learn based 
on their own abilities, so they would be 
more comfortable and fun to learn; at the 
same time, teachers are helping students 
to acquire the  lesson well. 

Teaching and learning is indeed a 
challenging process. There is no single 
method that can be said as the best 
for certain circumstances or situation. 
However, it is the researchers’ hope that 
the fi ndings of this study would be a 
great motivation and able to encourage 
the teachers to try a new approach for 
the sake of providng better and more 
effective teaching.1

1Statement: We would like to declare that this 
article is our original work; so, it is not product of 
plagiarism and not yet also be reviewed and published 
by other scholarly journals.

Bibliography
Abd Rashid, Abd Rahim. (1989). KBSM: History 

Teaching Strategies. Kuala Lumpur: Fajar 
Bakti.

Abdul Khakin Samuri, Abdul Hakim @. (2004). 
“Secondary School Students Attitudes toward 
History Subject”. Unpublished Master Thesis. 
Bangi, Selangor: UKM [Universiti Kebangsaan 
Malaysia].

Abdul Rahman, Wan Rafeei. (1977). “The 
Achievement of Motivational Education in 
Malaysia” in Jurnal Pendidikan, 6, pp.40-43.

Anderson, Lorin W. & David R. Krathwohl 
[eds]. (2000). A Taxonomy for Learning, 
Teaching, and Assessing: A Revision of 
Bloom’s Taxonomy of Educational Objectives. 
USA [United States of America]: Paperback, 
Abridged Edition. 

Armstrong, T. (1994). Multiple Intelligences in 
the Classroom. Alexandria, Virginia: ASCD 
[Association for Supervisions and Curriculum 
Development].

Aziz, Zahara & Nik Azleena Nik Ismail. (2007). 
“The Impacts of Action Research on History 
Teachers’ Readiness to Implement History 
Thinking Skills” in Jurnal Pendidikan, 32, 
pp.119-137. 

Azwar, Saifuddin. (1997). Reliabilitas dan 
Validitas. Yogyakarta, Indonesia: Pustaka 
Pelajar.

Borg, W.R. & M.D. Gall. (1989). Educational 
Research: An Introduction. New York: 
Longman, fi fth edition.

Bruer, J. (1993). School for Taught: A Science of 
Learning in the Classroom. Cambridge: MIT 
[Massachusetts Institute of Technology] Press.

CCD [Center of Curriculum Development]. (2001). 
Pedagogical Modules for the Application of 
Multiple Intelligence Theory in Teaching and 
Learning. Kuala Lumpur: MoE [Ministry of 
Education] Malaysia.

Creswell, J.W. (2005). Educational Research 
in Planning, Conducting, and Evaluating: 
Quantitative and Qualitative Research. Upper 
Saddle River, NJ: Pearson Education, second 
edition.

Daud, Salwani. (2003). “The Effectiveness of 
Teaching and Learning Modules towards 
Low Achievement Students in the Form Four 
History Subject”. Unpublished Research 
Project. Bangi, Selangor: UKM [Universiti 
Kebangsaan Malaysia].

Davies, C.J. (1975). The Slow Learners in 
the Secondary School. New York: Warlock 
Educational.

Dickinson, A.K. & P.J. Lee. (1978). History 
Teaching and Historical Knowledge. London: 
Heineman.

Eccles, J.S., C. Midgley & T.F. Adler. (1984). 
“Grade-Related Changes in the School 



SUSURGALUR:
Jurnal Kajian Sejarah & Pendidikan Sejarah, 3(1) Maret 2015

69© 2015 by Minda Masagi Press Bandung and UBD Bandar Seri Begawan
ISSN 2302-5808 and website: www.susurgalur-jksps.com

Environment: Effects on Achievement 
Motivation” in J.G. Nicholls [ed]. The 
Development of Achievement Motivation. 
Greenwich, CT: JAI Press,  pp.283-331.

Entwistle, N.J & J.D. Wilson. (1970). “Personality, 
Study Methods, and Academic Performance” 
in University Quarterly, 24, pp.147-156.

Fatah Hassan, Abd. (1998). Comprehensive 
Thinking. Kuala Lumpur: Utusan Publications 
& Distributors Sdn Bhd.

Gardner, Howard. (1983). Frames of Mind: The 
Theory of Multiple Intelligence. New York: 
Harper & Row. 

Gottfried, A.E. (1985). “Academic Intrinsic 
Motivation in Elementary and Junior High 
School Students” in Journal of Educational 
Psychology, 6, pp.631-645.

Griffi n, D. (1978). Slow Learners, a Break in the 
Circle: A Practical Guide for the Teachers. 
London: The Wobura Press.

Haji Ashaari, Omardin & Yunus Muhammad. 
(1996). The Methods of Teaching History. 
Kuala Lumpur: Utusan Publication & 
Distributors Sdn Bhd.

Hashim, Shahabuddin, Rohizani Yaakub & Mohd 
Zohir Ahmad. (2007). Strategic Pedagogy and 
Effective Teching Techniques. Kuala Lumpur: 
PTS Profesional.

High, G. (1977). Teaching Slow Learners. London: 
Maurice Temple Smith Ltd.

Mahmood, Maharom. (1998). “Analysing History 
Thinking Skill in the Curriculum for the 
Lower Secondary”. Unpublished Master Thesis. 
Bangi, Selangor: UKM [Universiti Kebangsaan 
Malaysia].

Md Ibrahim, Roslan. (2007). “The Effectiveness 
of Teaching and Learning Modules towards 
Low Achievement Students in the Economic 
Subject”. Unpublished Master Thesis. Bangi, 
Selangor: UKM [Universiti Kebangsaan 
Malaysia].

Meichenbaum, D. & A. Biemiller. (1998). 
Nurturing Independent Learner: Helping 
Student Take Charge of Their Learning. 
Cambridge: Brookline Books.

Phillips, J.A. (1993). “Cognitive Teaching 
Strategies in Improving Academic 
Achievement of Low Achievers” in Challenges 
of Malaysian Education: Special Edition. Kuala 
Lumpur, Malaysia: Faculty of Education UM 
[University of Malaya].

Pierce, C. (1998). “Importance of Classroom 
Climate for at Risk Learners” in Journal of 
Educational Research, 88(1), pp.37-42.

Pintrich, P.R. & E.V. De Grrot. (1990). 
“Motivational and Self Regulated Learning 
Component of Classroom Academic 
Performance” in Journal of Educational 
Psychology, 82, pp.33-40.

Shahkat Ali, Sakhilah. (1998). “Student’s 
Motivation: 6 Infl uencing Factors”. 
Unpublished Master Thesis. Bangi, Selangor: 
UKM [Universiti Kebangsaan Malaysia].

Solfi tri, Titi. (2007). “The Effects of Jigwas III 
Cooperative Learning towards Motivation 
and Mathematic Achievement among 
Secondary Students of Pekan Baru, Riau, 
Indonesia”. Unpublished Research Project. 
Bangi, Selangor: UKM [Universiti Kebangsaan 
Malaysia].

Stake, R.E. (2000). “Case Studies” in N.K. Denzin 
& Y.S. Lincoln [eds]. Handbook of Qualitative 
Research. Thousand Oaks, CA: Sage, second 
edition, pp.435-454. 

Stipek, D. (1988). Motivation to Learn: From 
Theory to Practice. Englewood Cliffs, NJ: 
Prentice Hall.

Sugiyono, S. (2007). Penelitian Pendidikan. 
Bandung, Indonesia: Penerbit Rosda Karya.

Yin, R.K. (1993). Applications of Case Study 
Research. Newbury Park, USA [United States 
of America]: Sage.  

Yin, R.K. (1994). Case Study Research: Design 
and Methods. Newbury Park, USA [United 
States of America]: Sage.   

Zaiton Hanafi , Nor. (2006). “Attitudes and 
Motivation among Secondary School Students 
towards Learning the Malay Proverbs”. 
Unpublished Project Paper. Bangi, Selangor: 
UKM [Universiti Kebangsaan Malaysia].



ABDUL RAZAQ AHMAD & FADZILAH SULAIMAN,
Integrated Intelligence Practice

70 © 2015 by Minda Masagi Press Bandung and UBD Bandar Seri Begawan
ISSN 2302-5808 and website: www.susurgalur-jksps.com

Lecturers and Students of History in Malaysia
(Source: Photo Album of ASPENSI, 25/7/2013)

Teaching and learning is indeed a challenging process. There is no single method that can be said as the 
best for certain circumstances or situation. However, it is the researchers’ hope that the fi ndings of this 
study would be a great motivation and able to encourage teachers to try a new approach for the sake of 
providng better and more effective teaching.


